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Introduction 
A study on English as Second Language continues 

to accumulate at a rapid pace. There is a growing 

sense among language practitioners that long-

established practices in teaching language need to 

be reconsidered. The nature of language establishes 

a necessity that its concepts and principles be 

learned in an environment where students can 

meaningfully grasp the materials to be learned. 

Students must be given opportunities to make use 

of their prior knowledge in order to construct new 

ones. Students must be able to discuss, negotiate, 

and communicate meaning in group setting using 

the target language. If these are consistently done 

in an English class; then, meaningful learning will 

most likely occur. 

 

Teachers choose the medium of instruction in 

teaching (Bista, 2010). The choice of language as 

medium of instruction plays an important role in 

the optimization of the teaching and learning 

process. Through various studies, researchers 

believe that a language of instruction is an enabling 

tool which facilitates the learning of content 

subjects (Kyeyune, 2010). In principle, using 

English, when it is a second, interchangeably 

called, a foreign language, as a language of 

teaching and learning might not be an obstacle to 

the full development of learners’ conceptual 

abilities, provided they are fully conversant in the 

language of instruction (Webb, 2004). Teachers are 

expected to use the target language in teaching a 

specific language; however, there  are  cases  when 

they do not use the target language strictly inside 

the classroom. These cases caused teachers to 

commit code-switching.  

 

The phenomenon of using more than one language 

has been documented in the ‘‘code-X’’ 

terminology (Lin 2013) such as code-switching, 

code-mixing, code-meshing, and code-alternation. 

Researchers in Teaching English to Speakers of 

Other Languages (TESOL) have pointed out the 

detriment of English only or maximal English 

language use in language classrooms and 

illuminated the potential role of code-switching in 

learner identity development, because both the 

students’ native languages and English language 

are important for the maintenance of their 

memberships in different communities (Ellwood 

2008; Liang 2006).   

 

In the past decade, much research has focused on 

the use of code-switching in teaching language. 

Many arguments arise in terms of the acceptability 

of using first language (L1) and second language 

(L2) simultaneously as code-switching that occurs 

in English class has been a controversial strategy 

regarding whether it benefits or impedes language 

learning. The use of code-switching is employed in 

classrooms for social, discourse and pedagogical 

reasons. Teachers do code-switch in the 

conversation in the classroom, despite their claim 

that they do not. The English teachers used code-

switching for (1) making questions, (2) getting rid 

of unpleasant feeling, (3) strengthening request or  
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command, (4) making clarification or reiteration of 

a message, (5) giving advice, (6) creating humor 

(Hamid,2016). 

 

The study of Rauf (2018) indicates that code-

switching is interesting and a meaningful 

phenomenon which is strategically used by 

bilingual learners to enhance the motivation of 

students in learning English. A similar study 

conducted by Alenezi (2010) suggests that code-

switching has an impact on students’ attitudes 

toward the image of the instructor. Students agreed 

that they respect the instructor who is using code-

switching more than those who do not code-switch.  

It signifies that the teacher who is using code- 

switching has a higher status amongst the students, 

which highlights how powerful code- switching 

could be in redefining the quality of teaching and 

teachers. However, the study of Zanoni (2018) 

opposed to the aforementioned results. 

Accordingly, the findings suggest that students 

prefer the teacher to speak only or mainly English. 

Also, in case of new contents or words, they seem 

to favor the teacher using alternative strategies, for 

example synonyms or examples provided in the L2, 

rather than code-switching of the L1. 

 

Given the above-mentioned issues and problems, 

this study assessed the frequency of the utilization 

of code-switching and its impact on the students’ 

academic performance in the subject Contemporary 

World.   

 

The results of the body of literature are reflections 

of the student's attitude toward the role that the 

language of teaching plays in creating a positive or 

negative identity for the teachers. Since teachers’ 

use of code-switching can affect students’ study 

approaches, learning gains, and ability to interpret 

complex information, understanding students’ 

perception towards it can be the first step toward 

developing attitudes toward language learning. 

Taken in sum, understanding the nature of code-

switching inside the classroom can help students 

become better communicators.  

 

The issue on code-switching among English 

language practitioners validates the need for 

research into this area. The investigation in this 

field is an important consideration in language 

pedagogy since it is seen as one of the key 

variables contributing to the successful acquisition 

of a second language.  

 

The main concern of the study was to assess the 

impact of the utilization of code-switching on the 

students’ academic performance in Contemporary 

World.  

 

Given the context, the study sought to answer the 

following questions: 

1. How frequent is the utilization of code-

switching in Contemporary World based on 

the following categories: 

1.1 curriculum access; 

1.2 classroom management; and 

1.3 interpersonal relationship?  

2. What is the students’ academic performance in 

Contemporary World? 

3. Does the utilization of code-switching impact 

on the students’ academic performance in 

Contemporary World? 

4. What pedagogical implications may be drawn 

from the findings of the study? 

 

Methodology of The Study 
 

Research Design 
The descriptive-correlational method of research 

was utilized in the study to assess the impact of the 

utilization of code-switching on the students’ 

academic performance in Contemporary World.  

Correlational research is a systematic investigation 

of the relationship present between two or more 

variables. According to Siquijor-Enriquez (2000), 

descriptive-correlational method is characterized as 

a survey or normative approach to the study of 

conditions, essential guide to one’s thinking. 

 

Respondents of the Study 
The respondents of the study were the 472 first 

year college students enrolled in Contemporary 

World in a university in Bulacan during the second 

semester of the school year 2018-2019. These 

students were taking Contemporary World subject 

under similar instructor. They were from different 

departments namely: College of Information 

Technology and Engineering, College of 

International Tourism and Hospitality 

Management, College of Business, 

Entrepreneurship and Accountancy, and College of 

Allied and Medical Sciences. 

 

Instrument of the Study 
This study adapted the standardized instrument 

constructed by Leoanak (2018) to quantify the 

utilization of code-switching in Contemporary 

World. With the approval of the author of the 

questionnaire, the researcher contextualized it in 

order to attain the specific objective of the study. 

The questionnaire consists of 13 items. It explores 

the utilization of Code-Switching in terms of 

following categories: curriculum access (items 1-

7), classroom management (items 8 and 9), and 

interpersonal relationship (items 10-13). The 

reliability coefficient, cronbach alpha was 

calculated as 71 percent therefore, it is reliable. 

Fraenkel and Wallen (1996) stated that the 



50 
 

reliability of items is acceptable if the alpha is 

within .70 and .99. 

 

On the other hand, the students’ academic 

performance was measured using the respondents’ 

midterm grades in the subject Contemporary World 

during the second semester of the school year 

2018-2019. 

 

Data Collection and Analysis 
The data collected was tabulated and processed 

using Statistical Packages for Social Sciences 

(SPSS). The frequency of the utilization of code-

switching was assessed using mean computation 

and the students’ academic performance was 

assessed using frequency, percentage, mean and 

standard deviation; while the impact of utilization 

of code-switching and academic performance was 

assessed using regression analysis. 

 

Result and Discussion 
 

The Utilization of Code-Switching 
The utilization of code-switching in the classroom 

is an important consideration in teaching-learning 

process since that learning different subject matter 

requires certain medium of instruction. Effective 

language use relies on the educators that help one 

gain linguistic inputs. Teachers are expected to use 

the target language in teaching a specific language; 

however, there are cases when they do not use the 

target language strictly inside the classroom. These 

cases caused teachers to commit code-switching.  

 

This paper investigated the utilization of code-

switching used by the teacher. This frequency was 

categorized into the categories: curriculum access 

(items no. 1-7), classroom management (items no. 

8 & 9), and interpersonal relation (items no. 10-14). 

 

Curriculum Access 
Table 1 shows the utilization of code-switching in 

terms of curriculum access. 

 

Table 1: Utilization of Code-Switching in Terms of Curriculum Access 
 

Indicators Mean Interpretation 

To explain the meaning of new words and sentences 4.29 Most of the time  

To explain difficult concepts 4.32 Most of the time 

To explain grammar explicitly 4.13 Most of the time 

To check for students’ comprehension 4.17 Most of the time 

To introduce unfamiliar materials/topics 4.32 Most of the time 

To draw students’ attention to the correct pronunciation of sounds in English 4.19 Most of the time 

To organize classroom tasks regional language increases my chances of passing 

the exam 
4.26 Most of the time 

Average  4.24 Most of the time 

  

As can be gleaned from the analysis of data in table 

1, code-switching in terms of curriculum access is 

utilized by the teacher “most of the time” as 

evidenced by the average of 4.24. Code-switching 

is utilized "most of the time" by the teacher to 

explain the meaning of new words and sentences 

(4.29), to explain difficult concepts (4.32), to 

explain grammar explicitly (4.13), to check for 

students’ comprehension (4.17), to introduce 

unfamiliar materials/topics (4.32), to draw 

students’ attention to the correct pronunciation of 

sounds in English (4.19), and to organize classroom 

tasks regional language increases my chances of 

passing the exam (4.26).  

 

Classroom Management 
Table 2 shows the utilization of code-switching in 

terms of classroom management. 

 

Table 2: Utilization of Code-Switching in Terms of Classroom Management 
 

Indicators Mean Interpretation 

To maintain classroom discipline and structure of the lesson 4.25 Most of the time 

To provide praise/feedback/personal remarks about students’ performance 4.36 Most of the time 

Average  4.30 Most of the time 
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Table 2 suggests that code-switching is utilized by 

the teacher “most of the time” in classroom 

management as evidenced by the average score of 

4.30. Code switching is utilized by the teacher 

“most of the time” to maintain classroom discipline 

and structure of the lesson (4.25), and to provide 

praise/feedback/personal remarks about students’ 

performance (4.36).  

 

Interpersonal Relationship 
Table 3 shows the utilization of code-switching in 

terms of interpersonal relationship. 

 

Table 3: Utilization of Code-Switching in Terms of Interpersonal Relationship 
 

Indicators Mean Interpretation 

To encourage students’ participation in classroom activities 4.42 Most of the time 

To build/strengthen interpersonal relationships between the teacher and 

students 

4.32 
Most of the time 

To reduce students’ anxiety in using English 4.40 Most of the time 

To increase students’ motivation and confidence in using English 4.40 Most of the time 

Average  4.38 Most of the time 

 

Analysis of utilization of code-switching in terms 

of interpersonal relationship in table 3 reveals that 

code-switching is utilized by the teacher “most of 

time” as shown by the average of 4.38. It is utilized 

“most of the time” by the teacher to encourage 

students’ participation in classroom activities 

(4.42), to build / strengthen interpersonal 

relationships between the teacher and students 

(4.32), to reduce students’ anxiety in using English 

(4.40), and to increase students’ motivation and 

confidence in using English (4.40).  

 

Table 4 summarizes the mean scores of the 

utilization of code-switching. 

 

Table 4: Mean Scores of the Utilization of Code-Switching 
 

Language Learning Strategies Average Interpretation Rank 

Curriculum Access 4.24 Most of the time 3rd 

Classroom Management 4.30 Most of the time 2nd 

Interpersonal Relationship 4.38 Most of the time 1st 

General Average 4.31 Most of the time  

 

As can be observed in the summary of utilization of 

code-switching’s average mean scores in table 4, 

utilization of code-switching in terms of 

interpersonal relationship recorded the highest 

average of 4.38. This suggests that teachers mostly 

applied code-switching for interpersonal relation, 

as to provide feedback, strengthen interpersonal 

relationship and increase students’ motivation. The 

result of the study in terms of utilization of code-

switching in terms of interpersonal relationship 

concurs with the findings of Ansaldo (2018), Kow 

(2003), and Wahdani (2008). It provides a specific 

sociolinguistic context for code-switching. It is 

used in expressing group identity, repetition, being 

emphatic about something. On the other hand, 

curriculum access, although it is used “most of the 

time” based on the result, is found the least utilized 

code-switching by the teacher as evidenced by the 

average mean score of 4.24. This connotes that the 

teacher is slightly less endorsed to use code-

switching when explaining concepts and lessons in 

a particular subject matter.  Mishra &Yadav 

(2013), Benson (2005, Garcia (2009), Vinson 

(2013), and Cummins (2018) gained the same 

result in terms of cognitive factors involving code-

switching. Other studies suggests that it happens 

because code-switching requires “cognitive 

flexibility”. It is the skills to think about a task or 

situation in a number of ways that learners can 

think about their language in both formal and 

informal.  

 

The results suggest that these categories utilized 

code-switching “most of the time.” 

 

The Respondents' Academic Performance in 
Contemporary World 

The academic performance is one of the nuances 

that need attention. Academic performance 

includes three processes: the ability to study and 

remember facts, being able to study effectively and 

see how facts fit together and form larger patterns 

of knowledge and being able to think for oneself in 

relation to facts and thirdly being able to 

communicate knowledge verbally or on paper 

(Pandey & Thapa, 2018). As stated on the study of 

Kuh et al. (2006) as cited in York et al. (2015), 

students do not come to their college experiences 

as blank slates and therefore some are better 

prepared to succeed academically than others. 
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However, at the same time there are experiences, 

pedagogies, and contexts that can, and do, have 

measurable effects on students’ academic success. 

In addition, since the respondents of the study were 

college students, these factors should be given 

consideration.  

 

Four hundred seventy-two (472) first year college 

students were the respondents and their midterm 

grades in Contemporary World during second 

semester were gathered. The researcher used the 

mean and categorized the respondents based on the 

University’s grading system in terms of academic 

performance.  

 

Table 5 shows the academic performance of the 

respondents in Contemporary World based on their 

Midterm grade average in the subject. 

 

Table 5: Academic Performance of The Respondents in Contemporary World 

Grade Range (% 

Equivalent) 

Descriptive Equivalent Frequency Percent 

98-100 Excellent 19 4.03% 

95-97 Superior 26 5.51% 

92-94 Very Good 64 13.56% 

89-91 Good 73 15.47% 

86-88 Very Satisfactory 78 16.53% 

83-85 Satisfactory 65 13.77% 

80-82 Fairly Satisfactory 45 9.53% 

77-79 Fair 41 8.69% 

75-76 Passed 11 2.33% 

74-below Failed 50 10.58% 

TOTAL  472 100% 

Computed Mean= 84.98 

Standard Deviation= 8.87 

 

Table 5 shows the frequency distribution and 

academic performance of the respondents. The 

computed mean is 84.98 with a standard deviation 

of 8.87. The data reveals that 19 (4.03%) of the 

students got 98-100 (excellent), 26 (5.51%) 

received 95-97 (superior), 64 (13.56%) received 

92-94 (very good), 73 (15.47%) got 89-91, 78 

(16.53%) has grade of 86-88, 65 (13.77%) received 

83-85 (satisfactory), 45 (9.53%) got 80-82 (fairly 

satisfactorily), 41 (8.69%) got 77-79 (fair), while 

11 (2.33%) received 75-76 (passed). Notably, 50 

respondents (10.58%) have reached 74 and below 

considered as failed based on the University’s 

grading system. This is because of different factors 

like compliance on the requirements, poor 

attendance and failing score in examination.  

 

Impact of the Utilization of Code-Switching 
on the Students’ Academic Performance 
In the conduct of the study, the null hypothesis 

states that the frequency of the utilization of code-

switching does not impact on the students’ 

academic performance. The data collected were 

subjected to regression analysis to determine the 

extent of impact the predictor variables cause on 

the criterion variable.  

 

As can be gleaned from the results, the obtained 

Beta coefficients of -.140 (classroom management), 

and .221 (interpersonal relationship) suggest that 

the two factors contribute significant impact on the 

academic performance of the respondents. The B 

coefficient results indicate that in every unit 

increase in the extent of utilization of code-

switching in terms of classroom management and 

interpersonal relationship will mean -1.653 and 2 

respective increase on the academic performance of 

the respondents.  

 

Table 6 shows the regression analysis of the 

utilization of code-switching and its impact on the 

students’ academic performance in Contemporary 

World. 

Table 6: Regression Analysis of Utilization of Code-Switching and Its Impact on Academic 
Performance 

Variables 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

B Std. Error Beta t Sig. 

(Constant) 81.122 2.798  28.988 .000 

Curriculum Access -311 .988 -.023 -.315 .753 
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Classroom Management -1.653 .829 -.140 -.1.995 .047* 

Interpersonal Relationship 2.788 .937 .221 2.975 .003* 

R-squared = .022 

F-value = 3.497 

p-value = 0.016 

alpha = .05 

 

Further analysis of table 6 reveals an F-value of 

3.497 with the associated p-value of .016. Since 

that the associated probability does not exceed .05 

alpha, it is, therefore, safe to conclude that the 

combined effect of the utilization of code-

switching in classroom management and 

interpersonal relationship, except curriculum 

access, form a set of significant predictors on the 

academic performance. Hence, the decision is to 

reject the null hypothesis which states that the 

utilization of code-switching does not impact on 

the students' academic performance. The results of 

the study are corroborated by the findings of 

Simasiku, et. al. (2015), Hamid (2016), Alenezi 

(2010), Simasiku & Kasanda (2015), Valerio 

(2015), Park (2015) and Radzilani (2014) which 

stated that code-switching does not solely address 

learners’ linguistic limitations; rather, it is seen as a 

strategy used mainly for pedagogic reasons. This 

includes code-switching for effective classroom 

management and code-switching as a strategy to 

accommodate learners. Accommodating learners’ 

linguistic background in a multilingual context has 

its own pedagogic advantages which may make 

teaching and learning a worthwhile experience on 

the part of both the teachers and learners. 

 

Park (2014) introduces the term “translanguaging”, 

which is similar to code-switching in the sense that 

speakers shuttle between languages in a natural 

manner. The pedagogic significance of 

translanguaging include the creation of a social 

space for multilingual speakers, flexibility 

following learning experiences across multiple 

languages, as well as accommodating minoritised 

languages which may be used for a good cause in a 

multilingual context. This implies that the code-

switching should be utilized on social situations for 

effective practices to improve the capabilities and 

beliefs of the students on their language education. 

 

Implications Drawn from the Findings of the 
Study 
The following were the implications drawn based 

on the findings of the study: 

1. Although administrators expect teachers to use 

English as the sole medium of instruction in 

the classroom, the actual classroom context at 

times allowed or even compelled teachers to 

utilize code-switching. Although learners 

could understand English adequately, code-

switching at times should be used as a means 

to complement an utterance’s referential 

message, purpose of clarifying and explaining 

concepts, but not during lecture and giving 

assessments, like examination. 

2. Educators and teachers of Contemporary 

World subject at college where English is used 

as a foreign language might want to consider 

the students' language preferences and 

attitudes toward the medium of instruction to 

promote learning.  

3. Students might need appropriate linguistic 

scaffolding to be actively involved in the class. 

Thus, teacher’s use of an appropriate 

methodology seems to be significant where 

active participation is crucial. This must be 

appropriately supported by means of linguistic 

scaffolding and suitable activities and tasks.   

4. The impact of the utilization of code-switching 

on academic performance underscores the 

attention of students and teachers to the 

endorsed outlets of learning in the classroom. 

Programs, seminars, and language policy are 

essential avenues to address the demands of 

education in the present time. 

 

Conclusion 
In the light of the findings of the study, the 

following conclusions were drawn: 

1. Although teachers are expected to use English 

as medium of instruction, as indicated in the 

University’s language policy, code-switching 

was utilized most of the time by the teacher for 

the following purposes: curriculum access, 

classroom management, and interpersonal 

relationship.  

2. That students’ academic performance met their 

satisfactory competency requirements. It is 

also indicated that the students’ academic 

performances are influenced by internal and 

external elements. 

3. The utilization of code-switching in terms of 

classroom management and interpersonal 

relationship impacts on the academic 

performance, while utilization of code-

switching in terms of curriculum access does 

not impact academic performance. 
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4. The null hypothesis that utilization of code-

switching does not impact significantly on 

academic performance has been rejected. 

5. The findings drew several implications that 

may help learners and teachers realize the need 

for a comprehensive awareness of code-

switching and academic performance.  

 

Recommendations 

Based on the findings and conclusion of the study, 

the following recommendations are hereby offered: 

1. That the teachers allow learners to use code-

switching that may suit different situations 

inside the classroom, especially for classroom 

management and interpersonal relationship but 

limited to curriculum access. 

2. That the learners be aware of the existing 

methods, techniques, practices in language 

education and language policy to excellently 

meet learning objectives. 

3. That teachers, school principals, and head 

teachers review the language policy of the 

institution.  

4. That future researchers conduct experimental 

investigations on the practical and deliberate 

impact of code-switching to the academic 

performance, not only in Contemporary World 

but also in other subject matters. 
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